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Commitments and Conflicts of a 
Feminist Ethnographer and Teacher: 
Iffi Cultivate a Dialogue 



Summary 

This paper first addresses assumptions about teaching and 
scholarly research, drawing from feminist theory in 
communication and women's studies. Second, I explore some 
commitments as ethnographer and teacher to students, research 
participants, colleagues and others, including ways to enact 
those commitments in the classroom and the field. Then, I 
discuss conflicts in classes where resistance to feminist 
research and teaching abounds, and those encountered in the 
research process. I end with an invitation to continue 
discussions about our lives as feminist scholars. 



Commitments and Conflicts 
Of A Feminist Ethnographer and Teacher: 
To Cul tivate a Dialogue 

In this paper, I address commitments and conflicts 
encountered in the process of teaching communication and 
women's studies and simultaneously working as a feminist 
ethnographer, I teach small group process, a senior seminar 
called Communication Power and Violence (an interdisciplinary 
course, cross-listed with women's studies), and the basic 
course in women's studies, I begin with some basic 
assumptions and then discuss commitments and conflicts 
encountered in the process of doing both ethnographic work 
a^d teaching with university students and colleagues, 

I am working on a project entitled "Black and White 
Women Friends: Claiming the Margins," involves eighteen 
working and middle class women who have created and sustained 
long-term, cross-race friendships with varied levels of 
intimacy. The purpose of the study is to describe in detail 
ways in which black and white women from socially marked 
groups come to form and sustain intimate and voluntary 
friendships over years of time, I use long interviews, 
extended contact with participants following interviews, and 
repeated presentation of transcribad interviews and reports 
to which participants have responded, I also use historical, 
literary and fine and performing arts resources written by 



and about black and white women in U.S. culture. I look for 
ways in participants confront varied forms of oppression 
within their friendships and within their kin and social 
networks. Tracing strategies they develop to confront and to 
creatively survive the damage of prejudice and 
discrimination, I work toward identifying useful themes about 
such relationships. The project includes pairs of Mennonite, 
feminist and social movement/organization unaffiliated black 
and white friends whose relationships average over ten years 
in duration. 

Assumptions 

First, these are some assumptions about my work as a 
teacher and ethnographer. Ethnographer Mary Louise Pratt 
states, the researcher is "not a monolithic scientist- 
observer, but a mul tif aceted entity who participates, 
observes, and writes from multiple, constantly shifting 
positions" (Pratt, 1986). As such, I find myself growing 
with the project and notice the growth of participants as 
well. For example, in interviewing some of the Mennonite 
women in the working class group, I record my own changing 
perceptions of these individuals ; simul taneousl y , they 
respond in follow up interviews with questions about their 
own beliefs and practices being "possibly feminist!" In 
studying the transcripts, I find the interplay of everyday 
life and research process inextricably related such that the 
positions from which we as researcher and participant speak 



must be seen and heard in context. I find Pratt's assumption 
most important in conducting the interviews and follow-up 
contacts and in analyzing the data. 

Second, feminism means a commitment to social change 
relating to all oppressions encountered by people in a 
culture: sexism, racism, classism, and so on (Hooks, 1985). 
The roles I play as researcher and teacher pertain to social 
change on a variety of levels (interpersonal and macro 
political) and within a variety of socially marked groups. 
I assume that the address of one form of oppression, such as 
racism in this study, necessitates accounting for the other 
forms which subtly and vividly color the lives of those with 
whom I study. For example, it is not enough to ask what is 
different about people as friends, based on race. There is 
race, and then class which holds different meanings in 
different races, and issues of sexuality, age, regional 
origin, religious background, where one lives now, how one 
dresses, eats, and earns a living (Langston, 1988). In using 
extended interviews with open-ended questions, I have been 
able to explore the webs of oppressions in which these and 
other friendships are situated. 

Third, I assume, as a white woman that I am both 
painfully aware and totally oblivious to the history of 
slavery in United States culture (Mcintosh, 1988). Like many 
feminists, my commitment to work for social and internal 
change involves a life-long process, reflected in and also 
feeding my practice as ethnographer and teacher. As Peggy 



Mcintosh eloquently draws our attention to the "invisible 
knapsack of unearned privileges and protections" we as whites 
carry with us by virtue of our skin color and race, we may 
use her sensitizing awareness to teach, research and live in 
a different way. 

Fourth, I understand living and working with ambivalence 
as a teacher and- scholar is absolutely necessary to gaining 
an understanding of oneself and the cultures we study. There 
are truths to understand, not Truth. 

I am both cautious and bold in establishing my 
relationships with research participants and students 
(Langness & Frank, 1981). I form friendships, but ones of "a 
peculiar sort" as Michael Agar prescribes in the process of 
teaching and learning (Agar, 1980). As a white, 
nontraditional woman, feminist and middle-class person with 
race and class privilege, I can travel easily in diverse 
circles and meet up with impassable barriers as well. 
Appreciating and expecting such ambiguity is part of the 
teaching and learning process for me, a given. What is 
important about this assumption is this: as a teacher, I can 
model an appreciation for the difficult and confusing 
ambiguities and not attempt to provide pat answers to 
students' questions or dilemmas; for example, I can help them 
to 1 earn the importance of situating their observations in 
cultural contexts and challenging general theories based on 
studies limited to one race, gender, ethnic group, or region 
of the country. As an ethnographer, I expect ambiguity, and 



use it as a way to make my analyses and writing relevant to 
different contexts within a case study and different kinds of 
friendships within the whole group of women with whom I 
worked. An interesting example of this assumption coming 
into play is found in the case of the oldest women in the 
study (ages 70 and 80). Theirs was a friendship which some 
would describe as less intimate based on criteria for 
friendship and closeness: frequency of contact, topics 
discussed, reciprocal exchange of favors and things, 
confidences shared and held. The oldest participant herself 
questioned whether I as a researcher might disqualify her 
relationship as a friendship for these reasons. However, as 
we proceeded to explore this relationship through the 
research process, both partners concluded that this was a 
long standing and significant friendship which was unusual in 
that the commonly held assumptions about such relationships 
were not operative and never had been for them. Thus, one 
must consider the importance and strength of weak ties as 
Malcolm Parks and Peggy Wireman suggest (Parks, 1982; 
Wireman, 1978 ) ! 

Finally, I assume that women can and do constitute 
agency; that we are able to and do criticize, reject and 
reshape ideology as survivors of most and often multiple 
forms of oppression . Thus , for exampl e , as a feminist 
ethnographer, I do not characterize participants as victims, 
caught in a web of oppressions with no t^xit. Rather, I view 
them as survivors in a system which requires multiple and 
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creative forms of resistance. I work to preserve and present 
in their most unedited form the voices of the participants as 
well as the mediations between us as they occurred in the 
gathering and analysis of data. That is, I work toward the 
representation of my own and their realities as socially 
constructed and fluid. Thus, the text created is 
collaborative albeit ultimately prepared and edited at the 
computer alone, by me. 

Commitments 

What then are some commitments I hold as an ethnographer 
and teacher? Some commitments include those to my families 
of origin and choice, students, colleagues and research 
participants. One is to process self-consciously the effects 
of my childhood on my relationships in the present. It is 
not enough for me to ask participants about their childhoods 
and families of origin to gain an understanding of the themes 
as they emerge or to frame important communication issues in 
class. What I bring to the research interviews is also data, 
self-consciously applied to the analyses and to the process 
of the interviews themselves. For example, in discussing 
foster care with a participant who spent many childhood years 
in the child welfare system, I reflected on my own 
experiences and mentioned them to her as we proceeded. As we 
explored her friendship history and the issues she found 
important in forming and maintaining close relationships, 
there were times when I thought I understood precisely 
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because of shared experiences and perceptions. The 
commitment to work toward a sel f -ref 1 exive analysis and text 
lead us to discuss these perceptions and how they affected us 
throughout our lives, to see where we were similar and where 
we were different as white, urban women in the same age 
group . 

A second commitment is to understand how such effects 
carry over into the classroom, the field and to my research 
and writing. For example, I ask each participant how their 
early experiences of observing women's friendships influenced 
their own relationships later in life. In doing this, I too 
noted my own responses to this question. I noted the 
isolation my mother endured as very different from what some 
participants described; I came to understand more about my 
own background as I listened to their stories and why I 
value friendships as highly as I do. 

A third commitment is to understand and grow beyond 
limiting patterns established for survival as a child and to 
integrate that growth into other aspects of my life. As a 
teacher of communication and women's studies, I teach about 
family or domestic (privatized) violence. I never teach 
about conflict management, an integral part of our 
discipline, without integrating the literature on violence 
into course content. As an ethnographer, I encourage women 
to discuss ways they survived, not as pathologies but as 
patterns developed over time that allowed for them to mature, 
hold jobs and often, rear children to live as adults. 
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In doing this, they could readily comment on patterns of 
behavior that were both problematic and constructive, saying 
things like, I know I am this way because of how I grew up. 
I know it (being cautious of who one selects to confide in, 
being very strict about negotiating reciprocity in 
relationships, restricting leisure time in lieu of doing 
substantial amounts of political organizing) has to do with 
me wanting to be different from my family, wanting more out 
of life, wanting not to be stepped on, isolated. I 
encouraged such reflections and actively engaged in similar 
ones of my own as we proceeded. 

Another set of commitments revolves around women and men 
who are profeminist and working for social change. I work to 
support and contribute to other's work in ways that enhance 
and build community. As a teacher, I encourage research 
projects which sensitize students to social issues and which 
give them opportunities to observe first hand the 
implications of social change through working with 
profeminist men as well as women in field projects and in the 
course of interviewing for their own research. As an 
ethnographer, I specifically chose Claiming the Margins , and 
others, to integrate my own priorities with other's working 
for change. For example, when the Mennonite congregation I 
was working with was planning to participate in an anti-Ku 
Klux Klan rally, I delivered flyers for them. I advertised 
the rally at the university and encouraged students to 
attend. More than once, I would meet participants at 
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community functions, political events, and cultural programs 
where our intellectual, cultural and political interests and 
commitments overlapped. Second, I have shared the work 
accomplished on this and other projects with other groups 
working for change: multicultural community groups in 
Philadelphia, caucuses and organizations within academic 
conferences and associations. From them, I have gained 
additional insights and I have given back some of my own 
work 

There are commitments to work with conflict, 
interpersonal and organizational in ways that allow for the 
continuation of projects and change, even when doing this 
involves confusion and hurt, so well described by Bernice 
Reagon in her essay on coalition politics (Reagon, 1983), 
Lynette Uttal states that doing cross cultural work requires 
white women to listen to and build on the ideas of women of 
color (Uttal, 1990), This dual activity requires mediation 
and at times, extended work between and within groups to 
achieve consensus, I have participated as mediator, and as 
member in such situations. As a teacher, I teach conflict 
management within a mul t i -cul tural context, and include 
information on power and its influence on conflict, I use 
role plays, poetry, videos, and rap music to teach about 
conflict and to explore with students ways to work 
nonviolently with it. I assume that conflict will be a part 
of the process of doing feminist research and teaching, not 
something that can be put to rest with tact, professional 
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distance, denial or "good will." For me, to work with, not 
avoid conflict is another departure from early learning, an 
example of a commitment which represents a departure from 
previously learned patterns. 

Finally, I am committed to work to understand 
difierences in perspective within and across varied socially 
marked groups. To see to it that perspectives that might 
otherwise receive "nods that silence" are used in discussion 
that foster thinking, activity and change v Uttal, 1990). As 
a teacher, this means using, materials by and about women of 
color, people different from myself and most of my students. 
As an ethnographer, this means immersing myself in the 
cultures of peoples who I study not just to gather data in 
the formal sense, but to work toward that peculiar 
relationship described by Michael Agar: to work toward deeply 
understanding the emic as on* from the outside (Agar, 1980). 

To those who resist feminist work I am committed to 
finding common ground on which build coalitions, to 
recognizing and respecting what is decent and good about 
people who resist feminist work; to allowing for and 
cultivating the possibility of change over time. I am also 
committed to demanding respect and resisting abuse by thos^ 
who chose destructive or oppressive postures . 

To participants in my research, I work to collaborate on 
the negotiation of meaning, both within the interview process 
and in the writing of the text. I do this by sharing written 
materials including transcripts of interviews and analyses 
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with participants and asking for their responses; , allowing 
time for follow-up interviews and phone conversations, 
inviting participants to presentation of my work in the 
community and on university campuses, staying in touch over 
the years, recording changes in their lives and their 
perspectives . 

I work to represent participants' words and meanings by 
placing their words in a context that has as much depth as 
possible: by accounting for their multiple roles as political 
leaders, private persons with intimate relationships/ 
workers, parents, friends, aad women situated in their 
respective races, classes, ethnic groups, and spiritual 
lives within which there is much diversity. I try to avoid 
essential izing women as members of one or more groups, 
thereby privileging the mythical norm (Lorde, 1984; Spelman, 
1988). I immerse myself in the esthetics and politics of 
their cultures through the use of such resources as novels, 
essays, the fine and performing arts, political events and 
organizations. A priority in this work involv s giving back 
something of use to the participants and the communities from 
which they come: reports, books, new opportunities for people 
to work together, my time and resources. These are the 
conscious commitments I make and work toward as a teacher and 
ethnographer . 



® 11 

ERIC 14 



Conflicts 

I present seven conflicts which revolve around aspects 
of doing feminist ethnography and teaching. First, in doing 
ethnography, the conflict of writing for different audiences 
with different agendas is ever present. Bridging the gaps 
between research methodologies, political orientations, and 
disciplinary boundaries make writing into a process of 
diplomacy, translation, and at times creative combinations of 
materials to make a point. For example, I use poetry and 
essays with the use of case materials in part to create a 
bridge for common or enhanced understanding. 

Another conflict revolves around how to represent women 
in bibliographies and texts. I include authors* first names 
in my texts and reference list entries, but do not fully 
identify all non-Anglo and women writers in either. This 
dilemma, representing the identities of scholars is one not 
easily accomplished within traditional disciplines where the 
anominity of the writer is believed to enhance objectivity. 
Thus, new ways of dealing with the conflicting views about 
representation are still emerging and present challenges for 
feminist ethnographers (Bohan, 1990; Richardson, 1990). 

As a professor, teaching ethnographic methods in a 
discipline that privileges experimental research and in a 
department that does not have a course in qualitative methods 
poses conflicts for me and for students. Although I 
experience some support within my own department for teaching 
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ethnographic methods, the fact remains that such 
methodologies are marginalized within the larger discipline. 

Another research and teaching related conflict pertains 
to participants' stories of childhood abuse that were at 
times difficult to for me hear, especially in the first round 
of interviews. I found myself more distant from students as 
I worked on integrating this material with my own life 
experiences. I did not know how to speak or write about this 
at first. When participant stories resonated loudly, I 
needed time and space to process this material once, the 
interview were over and as I was transcribing these tragic 
stories. Deadlines and other common duties often made this 
very difficult. From doing ethnography, I learned about 
myself as much as about the women with whom I studied. This 
learning eventually became an invaluable feature of my 
teaching; however, while I was in the process of conducting 
the interviews and beginning analyses, there were times when 
intense contact with students, especially those who were 
bringing difficult problems of their own to my attention for 
help, was very difficult. 

As a feminist ethnographer, helping students to gain a 
voice and teaching them to give voice to those with whom they 
study is a two-fold dilemma. In most university settings, 
students are to be seen and heard only in a very limited 
context. No one know that better than the students. 
Further, their understanding of feminist scholarship and 
theory is most often limited. Thus, many of my assumptions 
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and practices seem foreign if not threatening. At times, 
students gain a voice through my own modeling of these 
assumptions. But, this process is not fostered in academe 
and it requires time to be effective. Some resist claiming 
agency, preferring the teacher to "be in charge" in a very 
traditional sense. Likewise, some participants look to the 
researcher as having the correct answers to their own 
questions! Some wish for more of a voice, but cannot achieve 
what they see as potentially desirable in one semester or 
interview. For others, the idea of breaking the alienation 
from learning and engaging in developing voice is 
exhilarating. To have different students with very diverse 
sentiments about this kind of learning in the classroom is 
always conflictual. To see ethnographic participants test 
out their own authority on varied levels also lends itself to 
the old problem of getting "good" (perceptive, informed, 
insightful and articulate) informants and ones who offer less 
out of a sense of inferiority or protectiveness . 

Part of this conflict can be seen in the difficulty with 
teaching students to listen to and come to understand each 
other as research colleagues or learners. This view of each 
other as potential sources of information and analysis is 
highly conflictual when they attribute all authority to the 
teacher and/or the textbook. I cultivate collaboration and 
student research teams, but see the resistance to this kind 
of work as systemically based. This conflict can take many 
forms throughout the course of a semester; for me, the 
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challenge is to identify the underlying themes of relative 
voicelessness early and to accept people at different phases 

« 

of their lives with different learning priorities and styles, 
to cultivate the potential for change. 

One way I work with conflict over student agency is to 
encourage race, class and gender analyses in all courses, not 
just in women's studies courses, first by using examination 
of the self as writer and learner in the closest to home 
sense. Many students come to appreciate and feel affirmed by 
reflexivity, once understood and engaged in it. Then, 
learning the importance of race, class and gender analyses 
are often more readily accepted. I work toward integrating 
the cultivation of student voice with the cultivation of 
political awareness and a sense of responsibility to act on 
one's knowledge, not just reproduce it on tests. 

A final area of conflict is reflected in the multiple 
roles of teacher, ethnographer, feminist, and "friend of a 
peculiar sort" (Agar, 1980). People play multiple roles in 
life and most encounter conflicts within the combinations for 
a variety of reasons. In those roles cited above, I do the 
following to work within the conflicts that emerge. First, I 
use interactive student journaling as part of the learning 
process. Students write, I respond in the journals and then 
read excerpts anonymously in class with students 1 permission. 
Students then use the journal excerpts as a springboard for 
class discussion and record their responses in new journal 
entries). I teach and model sel f -reflexivity in writing and 
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thinking* I encourage the negotiation of student conflicts 
within the classroom, cultivating understanding and working 
with difference as a means of internal and social change so 
well described by Audre Lorde when she advises, "Do not let 
differences pull you apart. Use then - that is empowerment" 
(Lorde, 1990, p. 11), 

I attempt to demystify research and to relate it to 
students' lives as work that is useful and creative, I work 
toward racial, gender, ethnic and other forms of inclusivity 
in my classes and course materials, I relate my own research 
work, including dilemmas like those outlined above with 
students as teaching examples. And, I set limits on my time 
and teach students to respect those limits as necessary and 
good. This aspect of limit setting is especially important 
in that some students assign traditional notions of sex role 
expectations to women faculty: inexhaustible availability and 
nurturance at the expense of the self, for example. Finally, 
I understand that I may not see changes in student's thinking 
or behavior that occurs after a course ends, that the process 
of learning and change is life long! 

These commitments and conflicts represent one, and many 
feminists' perspectives on work as teacher and scholar. They 
also reflect feminist theory both within the discipline of 
communication studies and more broadly, within the 
interdisciplinary context of women's studies in general. 
They form a framework which validates and enhances the 
struggle to work within academe in the long run. The 



* commitments are guide, at times shortchanged or compromised. 
They conflicts are the tip of the iceberg! This essay then, 
may be a way to extend cur thinking and conversations as 
feminist teachers and scholars -- to further explore, ask new 
questions of ourselves, and prompt the exchange of ideas yet 
to come. 



ERLC 




• Reference List 

Agar, Michael (1980). The professional stranger . NY: 
Academic Press. 

Anzaldua, Gloria (1990). Making face, making soul : 

Haciendo caras . Creative and critical perspectives of 
women of color . San Francisco, CA: Aunt Lute 
Foundation. 

Bohan, Janis (1990). Contextual history: A framework for re- 
placing women in the history of psychology. Psvchol ogy 
of Women Quarterly , 14, 213-227. 

Cole, Johnetta (1986). Commonalities and differences. In 

J. B. Cole (Ed.), Al 1 American women : Lines that divide , 
ties that bind (pp. 1-30). NY: The Free 
Press . 

Collins, Particia Hill' (1989, June). Critical guestions: Two 
decades of feminist scholarship . Paper presented at the 
meeting of the National Women's Studies Association, 
Towson, Maryland. 

Collins, Patricia Hill (1990). Black feminist thought : 
Knowl edge , consciousness and the politics of 
empowerment . Cambridge, MA: Unwin Hyman. 

Crawford, Mary (1989). Agreeing to differ: Feminist 

epistemologies and women's ways of knowing. In M. 
Crawford and M. Gentry (Eds.), Gender and thought: 
Psychological perspectives (pp. 128-146). New York: 
Springer-Verlag. 

Crawford, Mary & Marecek, Jeanne (1989). Psychology 

reconstructs the female, 1968-1988. Psychology of Women 
Quarterly , H, 147-165. 

Fine, Marlene (1990). Epistemol ogical and methodological 
commitments of a feminist perspective. Women and 
Language , 13 , 35-36. 

Fishman, Pamela (1983). Interaction: The work women do. 
In Barrie Thorne, Cheris Kramarae 6 Nancy Henly 
(Eds.), Language, gender and society (pp. 89-103). 
Rowley, MA: Newbury House Publications, Inc. 

Gwin, Minrose (1985). Black and white women of the old 

south: The peculiar sisterhood in American literature . 
Knoxville, TN: The University of Tennessee Press. 

Hooks, Bell (1984). Feminist theory: From margin to 
center . Boston: South End Press. 



18 

21 



Hooks, Bell (1989). Talking back; Thinking feminist, 
thinking black . Boston: South End Press. 

Houston, Marsha (1991). Difficult dialogues: Report on the 

1990 conference on research in gender and communication. 
Women and Language , XIII , 27-31. 

Hull, Gloria, Scott, Patricia, & Smith, Barbara (1982). 

Al 1 the w omen are white, al 1 the blacks are men, but 
some o>f. us are brave . Black women f s studies. Westerly, 
Mass: The Feminist Press. 

Joseph, Gloria and Lewis, Jill (1981). Common differences: 
Conf 1 icts in black and white feminist perspectives . 
Garden City, NY: Anchor Books. 

Lamphere, Louise (1987). Feminism and anthropology: The 

struggle to reshape our thinking about gender. In C. 
Farnham (Ed. ) , The impact of feminist research in the 
academy (pp. 11-34). Blcomington, IN: Indiana 
University Press. 

Langellier, Kristin & Hall, Deanna (1989). Interviewing 
women: A phenomenol ogical approach to feminist 
communication research. In Kathryn Carter & Carole 
Spitzack (Eds.), Doing research on women 1 s 
communication: Perspectives on theory and method (pp. 
193-221). Norwood, N J : Ablex Publishing Company. 

Langness, L. L. & Frank, Gelya. (1981). Lives: An 

anthropological approach to biography . Novato, CA: 
Chandler & Sharp Publishers, Inc. 

Langston, Donna (1988). Tired of playing monopoly? In Jo 
Whitehorse Cochran, Donna Langston & Carolyn Woodward 
(Eds . ) , Changing our power: An introduction to women 
studies (pp. 141-150). Dubuque, Iowa: Kendall/Hunt 
Publishing Company. 

Lorde, Audre (1982). Who said it was simple. Chosen poems - 

Old and sew (pp. 49-50). NY: W. W. Norton & 
Company. 

Lorde, Audre (1984). Sister outsider: Essays and speeches . 

Trumansburg, NY: Crossing Press. 

Lorde, Audre (1990). Keynote Address . I Am Your Sister 
Conference . Boston , Massachusetts , October , 1990 . 

Lugones, Maria (1990). Playfulness, "World" - Travelling, 

and Loving perception. In Gloria Anzaldua (Ed.), Making 
face, making soul haciendo caras . Creative and critical 
perspectives by women of color (pp. 3 90- 
402). San Francisco: Aunt Lute Foundation. 



ERLC 



19 

22 



Lugones, Maria & Spelman, Elizabeth (1983). Feminist theory, 
cultural imperialism, and the demand for "the woman's 
voice." Women's Studies International Forum , 6, 573- 
581. 



Lutenbacher, Cindy & Hebert, Tsheye (1989). 
matter . Chicago: Artworks Collective. 



Heart of the 



Mcintosh, Peggy (1988). White privilege and male 

privilege: A personal account of coming to see 
correspondences through work in women's studies. 
Working p aper No. 189 . Wellesley, MA: Wellesley College 
Center for Research on Women, 1-19. 

Parker, Pat. (1982). For the white person who wants to 
know how to be my friend. Heresies , 4, (Issue 15), 
59. 

Parks, Malcolm R. (1982). Ideology in interpersonal 

communication: off the couch and into the world. In 
M. Burgoon (Ed.), Communication Yearbook , 5. New 
Brunswick, NJ: Transaction Books, 79-107. 

Pfarr, Suzanne (1988). Homophobia: A weapon of sexism . 
Littlerock, AR: Chardon Press. 

Pratt, Mary L. (1986). Fieldwork in common places. In 

Clifford, J. & Marcus, H. (Eds.), Writing culture: The 
poetics and politics of ethnography . Berkeley, CA: 
University of California Press. 

Rakow, Lana (1987). Looking to the future: Five questions 
for gender research. Women 1 s Studies in 
Communication , 10, 79-87. 

Reagon, Bernice Johnson (1983). Coalition politics: 

Turning the century. Barbara Smith (Ed.), Home girls: A 
black feminist anthology (pp. 356-379). NY: Kitchen 
Table: Women of Color Press. 

Richardson, Laurel (1990). Writing strategies: Reaching 

diverse audiences . Newbury Park, CA: Sage Publications. 

Riessman, Catherine (1987). When gender is not enough: Women 
interviewing women. Gender and society , 1, 172-207. 

Rollins, Judith (1985). Between women: Domestics and their 
employers. Philadelphia, PA: Temple University Press. 

Rubin, Lillian. B. (1985). Just friends: The role of 
friendship in our lives . NY: Harper and Row. 




20 



23 



Shapiro, Judith- (1981)- Anthropology and the study of 

gender. In E. Langand and W, Gove (Eds.)/ A Feminist 
perspective in the academy : The Differences it makes 
(pp. 110-130), Chicago: University of Chicago Press, 

Smith, Althea & Nickerson, Stephanie, (1986), Women's 

interracial friendships. Women's Studies Quarterly , 
14:1 and 2 ( Spring/Summer ), 13-14 . 

Spelman, Elizabeth (1988), Inessential women: Problems of 
exclusion in feminist thought , Boston, MA: Beacon 
Press , 

Stack, Carol (1981). Sex roles and survival: Strategies in 

an urban black community. In Filomina Steady (Ed,), The 
black woman cross cultural ly (pp, 390-438), Cambridge, 
MA: Schenkman Publishing Company, 

Stanback, Marsha Houston (1985). Language and black women's 
place: Evidence from the black middle class. In Paula 
Treichler, Cheris Kramarae, & Beth Stafford, (Eds.), For 
alma mater: Theory and practice in 
feminist scholarship (pp, 177-191), Urbana: 
University of Illinois Press, 

Strathern, Marilyn (1987), An awkward relationship: The 

case of feminism and anthropology, Signs, 12 , 276-92, 

Uttal, Lynet (1990), Nods that silence. In Gloria 

Anzaldua (Ed.), Making face, making soul Haciendo Caras : 
Creative and critical perspectives by women of color 
(pp. 317-320). San Fransisco: Aunt Lute Foundation 
Books . 

Watson, Lawrence & Watson-Frake , Maria-Barbara (1985). 

Interpreting life histories. New Brunswick, NJ: Rutgers 
University Press. 

Wireman, Peggy (1978). The functions of intimate secondary 
relationships. Paper presented at the meeting of the 
International Sociological Association, Uppsala. 



24 

21 C ^ 



